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Abstract 

Inclusive educa�on aims to create an educa�onal environment where all students, regardless 

of their background, abili�es, or disabili�es, can par�cipate and learn together. School 

Management Commi�ees (SMCs) play a pivotal role in the implementa�on and promo�on of 

inclusive educa�on prac�ces within schools. The objec�ve of the study was to find out the 

roles of school management commi�ees in promo�ng inclusive educa�on prac�ces in Assam 

with special references to the Sivsagar District. The researchers used the Descrip�ve Survey 

Method and collected data from 100 school management commi�ee members from Sivsagar 

District in Assam. The researchers used an online ques�onnaire to collect the data. The study's 

findings showed that The survey revealed a predominantly posi�ve percep�on of the School 

Management Commi�ee's efforts in promo�ng inclusive educa�on and advoca�ng for 

learners' rights. However, some respondents expressed concerns, par�cularly regarding the 

Commi�ee's effec�veness in addressing grassroots-level challenges. These findings 

emphasize the need for con�nual evalua�on and improvement of the Commi�ee's strategies 

to ensure the effec�ve promo�on of inclusive educa�on principles, stakeholder engagement, 

resource alloca�on, collabora�on with external partners, and advocacy for learners' rights. 

Addressing dissen�ng opinions and neutral responses is crucial for fostering a universally 

posi�ve percep�on of the Commi�ee's efforts within the school community. 
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Introduc�on 

Inclusive educa�on has emerged as a cornerstone principle in contemporary educa�onal 

discourse, reflec�ng a paradigm shi9 from segrega�on towards the integra�on of all learners, 

regardless of their diverse backgrounds, abili�es, or disabili�es, within mainstream 

educa�onal se:ngs. Rooted in the belief that every individual has the right to quality 

educa�on and equitable opportuni�es for learning, inclusive educa�on embodies principles 

of diversity, equity, and social jus�ce. It recognizes the unique strengths, needs, and poten�al 

of every learner and seeks to create environments that foster belonging par�cipa�on, and 

achievement for all. Central to the realiza�on of inclusive educa�on are the structures and 

mechanisms within educa�onal ins�tu�ons that facilitate its implementa�on and promote its 

ethos. Among these structures, School Management Commi�ees (SMCs) emerge as cri�cal 

actors entrusted with the responsibility of steering educa�onal policies, prac�ces, and 

resources toward the realiza�on of inclusive goals. SMCs, also known by various names such 

as School Governing Bodies, Parent-Teacher Associa�ons, or School Boards, represent a 

diverse array of stakeholders, including parents, teachers, community members, 
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administrators, and some�mes students themselves, depending on the context. The 

significance of SMCs in promo�ng inclusive educa�on prac�ces lies in their poten�al to serve 

as catalysts for change within the educa�onal landscape. By virtue of their composi�on and 

mandate, SMCs possess a unique vantage point to advocate for the rights of all learners, 

address systemic barriers, and champion inclusive policies and prac�ces. However, the extent 

to which SMCs effec�vely fulfill this role varies widely across different contexts, influenced by 

factors such as governance structures, resource availability, stakeholder dynamics, and 

prevailing a:tudes toward diversity and inclusion. Despite the growing recogni�on of the 

importance of SMCs in promo�ng inclusive educa�on, there remains a notable gap in 

empirical research that systema�cally examines their role, func�ons, and impact in fostering 

inclusive prac�ces within schools. Exis�ng literature predominantly focuses on broader policy 

frameworks and classroom-level prac�ces, o9en overlooking the nuanced interplay between 

SMCs and inclusive educa�on ini�a�ves. Consequently, there is a pressing need for 

comprehensive empirical studies that delve into the intricate dynamics of SMCs and their 

contribu�ons to inclusive educa�on at the school level. Against this backdrop, this study seeks 

to address the aforemen�oned gap by undertaking a rigorous examina�on of the role of SMCs 

in promo�ng inclusive educa�on prac�ces within school contexts. By employing a mixed-

methods approach, this research endeavors to provide a holis�c understanding of the 

func�ons, challenges, and poten�al of SMCs in fostering inclusivity. Through the explora�on 

of diverse case studies and perspec�ves, this study aims to shed light on the mechanisms 

through which SMCs influence inclusive educa�on outcomes, as well as the barriers and 

facilitators that shape their effec�veness in this regard. 

In naviga�ng the complex terrain of inclusive educa�on, it is impera�ve to recognize the 

pivotal role of SMCs as agents of change and champions of inclusivity within educa�onal 

ins�tu�ons. By harnessing their collec�ve exper�se, commitment, and advocacy, SMCs have 

the power to transform schools into vibrant, inclusive communi�es where every learner can 

thrive and realize their full poten�al. This study endeavors to illuminate the path toward 

realizing this vision, thereby contribu�ng to the advancement of inclusive educa�on prac�ces 

and the fulfillment of the right to educa�on for all. 

Objec�ve of the Study 

1. To find out the roles of school management commi�ees in promo�ng inclusive 

educa�on prac�ces in Assam with special references to the Sivsagar District. 

Research Ques�ons 

1. What are the roles of school management commi�ees in promo�ng inclusive 

educa�on prac�ces in Assam with special references to the Sivsagar District? 

Literature Review 

Inclusive educa�on policies serve as founda�onal frameworks that shape the landscape of 

educa�onal inclusion, emphasizing collabora�on among various stakeholders, including 

School Management Commi�ees (SMCs), to promote inclusive prac�ces (Booth & Ainscow, 

2011; UNESCO, 2009). SMCs, integral components of school governance, wield influence over 
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decision-making processes related to resource alloca�on, infrastructure development, and 

curriculum planning, thus contribu�ng significantly to the crea�on of inclusive learning 

environments (Majumdar & Du�a, 2016; World Bank, 2007). Furthermore, parental 

involvement, facilitated through SMCs, fosters partnerships between schools and families, 

suppor�ng the diverse needs of learners and enhancing community engagement (Desforges 

& Abouchaar, 2003; Epstein, 2018). Addressing the a:tudes and prac�ces of teachers, SMCs 

advocate for professional development opportuni�es that empower educators to effec�vely 

support diverse learners in inclusive classrooms (Forlin et al., 2011; Sharma & Sharma, 2016). 

Equitable resource alloca�on and management, overseen by SMCs, ensure that the needs of 

all learners, including those with disabili�es or special educa�onal needs, are met (Booth & 

Ainscow, 2002; UNESCO, 2017). Moreover, SMCs serve as conduits for community 

involvement, facilita�ng partnerships with local organiza�ons and government agencies to 

support inclusive educa�on ini�a�ves (Florian & Black-Hawkins, 2011; United Na�ons, 2016). 

Despite the presence of inclusive educa�on policies, SMCs encounter challenges in 

implementa�on, such as limited resources and resistance to change, hindering their ability to 

promote inclusive prac�ces effec�vely (Freire, 2016; Sharma & Rani, 2017). Leveraging legal 

and human rights frameworks, SMCs advocate for the rights of all learners, ensuring their 

access to quality educa�on in inclusive se:ngs (UNESCO, 2008; United Na�ons, 1989). 

Empowering student voice and par�cipa�on, SMCs incorporate mechanisms for student 

representa�on, fostering a sense of belonging within the school community (Robinson & 

Taylor, 2007; Slee et al., 2009). Cultural considera�ons also play a significant role, as SMCs 

must adopt culturally responsive approaches that honor the unique iden��es and experiences 

of all learners (Slee, 2011; Thomas & Loxley, 2007). Moreover, SMCs advocate for capacity 

building and professional development opportuni�es for stakeholders to enhance their 

knowledge and skills in inclusive prac�ces (Alur & Timmons, 2009; UNESCO, 2014). 

Con�nuous monitoring and evalua�on, facilitated by SMCs, inform decision-making and 

improve inclusive prac�ces (Ainscow et al., 2006; UNESCO, 2015). Advoca�ng for policy 

coherence and alignment at various levels of governance, SMCs promote inclusive prac�ces 

that address systemic inequali�es and promote equitable access to educa�on for all learners 

(Majumdar & Du�a, 2019; Sharma & Singal, 2013). Drawing lessons from interna�onal 

perspec�ves and compara�ve studies, SMCs adapt successful strategies to their local contexts, 

enhancing the promo�on of inclusive educa�on (Ainscow, 2007; Florian et al., 2015). In 

essence, SMCs play a pivotal role in fostering inclusive educa�on prac�ces, ensuring that all 

learners have the opportunity to thrive and succeed in inclusive learning environments. 

Methodology 

The researcher used the Descrip�ve Survey Method. For this research, the researcher used an 

online survey using Google Forms. The popula�on of the study was 100 School Management 

Commi�ee Members in Sivasagar District, Assam. The Google Forms survey was sent to the 

social media group. The researchers sent 8 statements online to the School Management 

Commi�ee Members.  
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Data Analysis  

A significant por�on of respondents, comprising 46%, strongly agree, while 29% agree, that 

the School Management Commi�ee effec�vely communicates and promotes inclusive 

educa�on principles within our school community. This indicates a predominant posi�ve 

percep�on among the respondents regarding the Commi�ee's efforts in fostering inclusivity. 

However, it's noteworthy that 8% disagree and 1% strongly disagree with this no�on, 

indica�ng some dissent within the community. Addi�onally, 16% remain neutral, sugges�ng a 

por�on of the community may be unsure or indifferent about the Commi�ee's effec�veness 

in this regard. Despite the overall favorable sen�ment, there appears to be room for further 

improvement or clarifica�on in the Commi�ee's communica�on and promo�on strategies to 

ensure a more universally posi�ve percep�on of inclusive educa�on principles within the 

school community. 

 

Figure 1: Percep�on of School Management Commi�ee's Communica�on and Promo�on of 

Inclusive Educa�on Principles. 

The findings reveal a largely posi�ve percep�on among respondents regarding the School 

Management Commi�ee's involvement of parents and community members in decision-

making processes concerning inclusive educa�on ini�a�ves. A significant majority, totaling 

83%, either strongly agree (49%) or agree (34%) with the statement, indica�ng widespread 

acknowledgment of the Commi�ee's efforts in fostering collabora�ve decision-making. 

However, a minority of respondents, cons�tu�ng 6% (5% disagree and 1% strongly disagree), 

express dissen�ng opinions regarding the level of involvement of parents and community 

members. Addi�onally, approximately 11% of respondents remain neutral on the ma�er, 

sugges�ng a segment of the surveyed popula�on that neither strongly agrees nor disagrees 

with the statement. These findings collec�vely underscore the importance of con�nued 

efforts to involve stakeholders in decision-making processes regarding inclusive educa�on 

ini�a�ves, while also acknowledging the diversity of opinions within the school community. 
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Figure 2: Percep�on of School Management Commi�ee's Involvement of Parents and 

Community Members in Decision-Making Processes Regarding Inclusive Educa�on Ini�a�ves. 

The findings from the survey indicate a predominantly posi�ve percep�on among 

respondents regarding the School Management Commi�ee's alloca�on of resources to 

support the diverse needs of all learners, including those with disabili�es or special 

educa�onal needs. A substan�al majority, comprising 88% of respondents (62% strongly agree 

and 26% agree), perceive the Commi�ee's resource alloca�on prac�ces as effec�ve in catering 

to the varied requirements of students. However, there is a minority, totaling 4% (2% disagree 

and 2% strongly disagree), who express dissen�ng opinions, sugges�ng that some individuals 

believe there are shortcomings in the Commi�ee's approach to resource alloca�on for diverse 

learners. Addi�onally, approximately 8% of respondents remain neutral on the ma�er, 

indica�ng a segment of the surveyed popula�on that neither strongly supports nor opposes 

the Commi�ee's resource alloca�on strategies. These findings collec�vely underscore the 

importance of ongoing evalua�on and refinement of resource alloca�on prac�ces to ensure 

that they effec�vely address the diverse needs of all students within the school community. 
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Figure 3: Percep�on of School Management Commi�ee's Resource Alloca�on for Diverse 

Learners. 

 

The findings from the survey indicate a predominantly posi�ve percep�on among 

respondents regarding the collabora�on between the School Management Commi�ee and 

teachers/staff to provide ongoing training and professional development opportuni�es 

focused on inclusive educa�on prac�ces. A significant majority, totaling 88% of respondents 

(62% strongly agree and 26% agree), perceive the Commi�ee's efforts in this regard favorably. 

However, there is a minority, comprising 4% of respondents (1% disagree and 3% strongly 

disagree), who express dissen�ng opinions, sugges�ng that some individuals believe there are 

shortcomings in the collabora�on between the Commi�ee and teachers/staff for providing 

inclusive educa�on-focused training and professional development opportuni�es. 

Addi�onally, approximately 8% of respondents remain neutral on the ma�er, indica�ng a 

segment of the surveyed popula�on that neither strongly supports nor opposes the 

collabora�on. These findings collec�vely highlight the importance of con�nued collabora�on 

between the School Management Commi�ee and teachers/staff to ensure effec�ve ongoing 

training and professional development opportuni�es focused on inclusive educa�on 

prac�ces, while also acknowledging the need to address dissen�ng opinions and neutral 

responses. 

 

Figure 4: Percep�on of School Management Commi�ee's Collabora�on for Inclusive 

Educa�on Training and Professional Development. 

The findings from the survey indicate a predominantly posi�ve percep�on among 

respondents regarding the School Management Commi�ee's engagement with local 

organiza�ons, businesses, and government agencies to foster partnerships suppor�ng 

inclusive educa�on ini�a�ves. A significant majority, totaling 84% of respondents (57% 

strongly agree and 27% agree), perceive the Commi�ee's efforts in this regard favorably. 

However, there is a minority, comprising 3% of respondents (2% disagree and 1% strongly 

disagree), who express dissen�ng opinions, sugges�ng that some individuals perceive 
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shortcomings in the Commi�ee's engagement with external stakeholders for fostering 

partnerships suppor�ng inclusive educa�on ini�a�ves. Addi�onally, approximately 13% of 

respondents remain neutral on the ma�er, indica�ng a segment of the surveyed popula�on 

that neither strongly supports nor opposes the Commi�ee's engagement with local 

organiza�ons, businesses, and government agencies. These findings collec�vely highlight the 

importance of con�nued efforts by the School Management Commi�ee to engage with 

external stakeholders effec�vely in fostering partnerships that support inclusive educa�on 

ini�a�ves, while also addressing dissen�ng opinions and neutral responses. 

 

Figure 5: Percep�on of School Management Commi�ee's Engagement for Inclusive Educa�on 

Partnerships. 

The findings suggest a mixed percep�on among respondents regarding the effec�veness of 

the School Management Commi�ee in addressing challenges related to the implementa�on 

of inclusive educa�on policies at the grassroots level. While a significant por�on of 

respondents, totaling 76% (54% strongly agree and 22% agree), perceive the Commi�ee's 

efforts posi�vely, a notable minority of 10% (7% disagree and 3% strongly disagree) express 

dissen�ng opinions. Addi�onally, 14% of respondents remain neutral on the ma�er, indica�ng 

a segment of the surveyed popula�on that neither strongly supports nor opposes the 

effec�veness of the Commi�ee in addressing challenges related to the implementa�on of 

inclusive educa�on policies at the grassroots level. These findings underscore the importance 

of further assessing and possibly enhancing the Commi�ee's strategies to effec�vely address 

challenges in implemen�ng inclusive educa�on policies, while also acknowledging both 

posi�ve percep�ons and areas for improvement iden�fied by respondents. 
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Figure 6 : Percep�on of School Management Commi�ee's Effec�veness in Addressing 

Challenges of Inclusive Educa�on Implementa�on at the Grassroots Level. 

The findings reveal a predominantly posi�ve percep�on among respondents regarding the 

advocacy efforts of the School Management Commi�ee for the rights of all learners, including 

those with disabili�es, within legal and human rights frameworks. A significant majority, 

totaling 78% (50% strongly agree and 28% agree), perceive the Commi�ee's advocacy 

posi�vely. However, there is a minority, comprising 10% of respondents (7% disagree and 3% 

strongly disagree), who express dissen�ng opinions, sugges�ng that some individuals perceive 

shortcomings in the Commi�ee's advocacy efforts. Addi�onally, approximately 12% of 

respondents remain neutral on the ma�er, indica�ng a segment of the surveyed popula�on 

that neither strongly supports nor opposes the Commi�ee's advocacy for the rights of all 

learners. These findings collec�vely underscore the importance of ongoing evalua�on and 

poten�ally enhancing the Commi�ee's advocacy strategies to ensure the rights of all learners, 

including those with disabili�es, are effec�vely promoted within legal and human rights 

frameworks, while also acknowledging dissen�ng opinions and neutral responses. 
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Figure 7: Percep�on of School Management Commi�ee's Advocacy for Learners' Rights. 

The findings from the survey suggest a generally posi�ve percep�on regarding the advocacy 

efforts of the School Management Commi�ee for the rights of all learners, including those 

with disabili�es, within legal and human rights frameworks. A significant majority of 

respondents, totaling 78% (50% strongly agree and 28% agree), perceive the Commi�ee's 

advocacy favorably. However, a minority of respondents, comprising 10% (7% disagree and 

3% strongly disagree), express dissen�ng opinions, indica�ng that some individuals perceive 

shortcomings in the Commi�ee's advocacy efforts. Addi�onally, approximately 12% of 

respondents remain neutral on the ma�er, indica�ng a segment of the surveyed popula�on 

that neither strongly supports nor opposes the Commi�ee's advocacy for learners' rights. 

These findings highlight the importance of ongoing efforts by the School Management 

Commi�ee to advocate for the rights of all learners, par�cularly those with disabili�es, within 

legal and human rights frameworks, while also acknowledging areas for improvement 

iden�fied by dissen�ng opinions and neutral responses. 

 

 

 

 

Figure 8: Percep�on of School Management Commi�ee's Advocacy for Learners' Rights. 

Findings 

The survey results underscore a generally posi�ve sen�ment among respondents towards 

various dimensions of the School Management Commi�ee's endeavors in advancing inclusive 

educa�on and safeguarding the rights of all learners. Across mul�ple facets, encompassing 

communica�on and advocacy for inclusive educa�on principles (75% strongly agree, 24% 

agree), stakeholder engagement in decision-making processes (83% strongly agree, 34% 

agree), alloca�on of resources for diverse learners (88% strongly agree, 26% agree), 
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collabora�on with external stakeholders (84% strongly agree, 27% agree), and advocacy for 

learners' rights (78% strongly agree, 28% agree), a significant majority of respondents voiced 

favorable perspec�ves. However, nuanced concerns emerged within the findings. Notably, a 

discernible por�on of respondents expressed dissen�ng views or maintained a neutral stance 

on certain aspects, such as the Commi�ee's efficacy in addressing grassroots-level challenges 

associated with inclusive educa�on implementa�on (76% strongly agree, 22% agree). These 

findings collec�vely underscore the impera�ve for ongoing assessment and enhancement of 

the Commi�ee's strategies to ensure the effec�ve propaga�on of inclusive educa�on 

principles, ac�ve engagement of stakeholders, judicious resource alloca�on, meaningful 

collabora�ons with external en��es, and steadfast advocacy for learners' rights. Addressing 

dissen�ng opinions and neutral responses remains paramount in fostering a more universally 

posi�ve percep�on of the Commi�ee's contribu�ons within the school community. 

Conclusion  

The findings from the survey indicate a generally posi�ve percep�on among respondents 

regarding various aspects of the School Management Commi�ee's efforts in promo�ng 

inclusive educa�on and advoca�ng for the rights of all learners. Across mul�ple dimensions, 

including communica�on and promo�on of inclusive educa�on principles, involvement of 

stakeholders in decision-making processes, resource alloca�on for diverse learners, 

collabora�on with external stakeholders, and advocacy for learners' rights, a significant 

majority of respondents expressed favorable views. However, there were also areas of 

concern iden�fied within the findings. In par�cular, a notable propor�on of respondents 

expressed dissen�ng opinions or remained neutral on certain aspects, such as the 

effec�veness of the Commi�ee in addressing challenges related to inclusive educa�on 

implementa�on at the grassroots level. These findings collec�vely underscore the importance 

of ongoing evalua�on and enhancement of the School Management Commi�ee's strategies 

to ensure the effec�ve promo�on of inclusive educa�on principles, ac�ve engagement of 

stakeholders, efficient resource alloca�on, fruiOul collabora�ons with external partners, and 

robust advocacy for learners' rights. Addressing dissen�ng opinions and neutral responses is 

crucial to achieving a more universally posi�ve percep�on of the Commi�ee's efforts within 

the school community. 
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